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SANTA CLARA COUNTY  
NORTH WEST SPECIAL EDUCATION LOCAL PLAN AREA  

 

IDENTIFICATION AND ASSESSMENT OF ENGLISH LEARNERS 
 
3.1 PURPOSE AND SCOPE 

This chapter was developed to provide SELPA and LEA sta  members with a concise, practical, 
and sequential approach to the identiýcation, assessment, and programs for 
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�x School psychologist 

�x School nurse 

�x Counselor or specialist 

�x Speech/language pathologist 

�x Interpreters (as needed) 

�x Student (as appropriate) 

�x Others 
 

3.4.B  Student Study Team (SST) Responsibilities 

Referrals for special education assessment may be processed through the Student Study 
Team, as long as necessary timelines for processing such a referral are met. The SST will 
review the studentôs strengths, concerns, prior interventions and modiýcations that have 
been considered, and/or utilized. The results of the interventions will  be documented. A plan 
will  be developed, listing additional interventions, and the individuals responsible for 
implementing them with a follow-up date to review the pupilôs progress. 

 
Assessing an English learner for a disability does not require a waiting period for English 
language skills to develop. Instead, districts should analyze data from a thorough review of 
all factors providing a clear picture to the SST as to whether a referral to special education 
is appropriate. Possible appropriate reasons for referral of an English learner for special 
education assessment include the following: 

�x The English learner student is exhibiting academic or behavioral di culties in both the 
primary and English language. 

�x Both the general education teacher and the English learner specialist indicate the English 
learner student is performing di erently from his “like peers.ò 

�x The English learner student displays very little or no academic progress resulting from 
appropriate di erentiated instructional strategies and intensive interventions. 

�x Parents conýrm that academic or behavioral di culties seen in the school setting occur 
at home. 

�x School personnel such as tutors, English learner specialists, and interventionists conýrm 
the academic or behavioral di culties seen in the classroom setting. 

 
The SST then engages in a thorough analysis of the data and seeks input from various team 
members 
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3.5 ASSESSMENT PROCEDURES FOR ENGLISH LEARNERS 

The O ce of Special Education Programs (OSEP) gave guidance citing that it is important for IEP 
teams for English learners with disabilities to include persons with expertise in English language 
development and other professionals, such as speech-language pathologists, who 
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�x 
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It is necessary to review existing procedures and their applicability for appropriate 
identiýcation and instructional planning. Appropriate standardized tests are often not 
available in all languages. A broader variety of methods are necessary to obtain the 
information needed to determine if the referred student is, in fact, an individual with a 
disability. 

 
Assessors should also address sociocultural factors as part of the preliminary assessment 
process. The following four sources of information may help address sociocultural factors 
related to English learners: 

a. Norm-referenced assessments in English and the studentôs primary language (if primary 
language assessments are available) used to compare a studentôs progress to others in 
their peer group. This group may contain students in the same grade across the nation or 
other categories such as special education, disability status, English learners, gifted 
students, and more. Many 
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3. Third Option— �,�I���L�W���L�V���Q�R�W���I�H�D�V�L�E�O�H���W�R���H�Q�J�D�J�H���L�Q���H�L�W�K�H�U���W�K�H���¿�U�V�W���R�U���V�H�F�R�Q�G���R�S�W�L�R�Q���I�R�U 
assessing  
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services. The IEP must include “an explanation of the extent, if any, to which the child will not 
participate with nondisabled children in the regular class and [extracurricular and other nonacademic 
activities]ò (34 CFR 300.320[a][5]).  
 
This continuum may look di erent from school to school based on the needs of students in that 
school, or the programming in the district. Some options could include: 

�x Regular Classroom (may also be a 
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Integrated ELD: ñIntegrated English Language Developmentò means instruction in which the 
state-adopted ELD standards are used in tandem with the state-adopted academic content 
standards. Integrated ELD includes specially designed academic instruction in English (5 
CCR 11300[c]). 

Designated ELD: ñDesignated English Language Developmentò means instruction provided 
during a time set aside in the regular school day for focused instruction on the state-adopted 
English language development (ELD) standards to assist English learners to develop critical 
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d. Daily Designated English Language Development (ELD) instruction and Integrated 
English Language Development for all content areas 

e. Self-image and cross-cultural instruction is integrated throughout subject areas 
 

Multilingual  Programs 

Parents of English learners with disabilities have the right to request that their child be 
enrolled in a multilingual program. The following descriptions of multilingual programs are 
provided to parents. All multilingual programs include Daily Designated English Language 
Development (ELD) instruction and Integrated English Language Development, as well as 
primary language instruction in reading and other core subjects. 

�x Dual-Language Immersion (DLI) Program (also referred to as Two-Way Immersion): 
A language acquisition program that provides language learning and academic 
instruction for native speakers of English and native speakers of another language, with 
the goals of high academic achievement, primary and English language proýciency, and 
cross-cultural understanding. This program begins in transitional kindergarten or
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State School O cers (CCSSO) has identified helpful approaches for local educational agencies 
(LEAs) to use to ensure that parents are informed about the IEP process and fully participate as 
members of the IEP team. Strategies to Support Active Parent Engagement identiýes recommended 
strategies to support parentsô active engagement as IEP team members. 
 
3.7.A  Parent Participation 

To ensure that parents are able to participate meaningfully in the IEP meeting, California 
Education Code requires that “parents or guardians shall be notiýed of the individualized 
education program meeting early enough to ensure an opportunity to attendò (EC 56341.5[b]) 
and that the ñmeeting shall be scheduled at a mutually agreed-upon time and place.ò In 
addition, the notice of the IEP meeting ñshall indicate the purpose, time, and location of the 
meeting and who shall be in attendance. Parents or guardians also shall be informed in the 
notice of the right to bring other people to the meeting who have knowledge or special 
expertise regarding the individual with exceptional needsò (EC 56341.5[c]). 

At the IEP meeting, the ñlocal educational agency shall take any action necessary to ensure 
that the parent or guardian understands the proceedings at a meeting, including arranging for 
an interpreter for parents or guardians with deafness or whose native language is a language 
other than Englishò (EC 56341.5[i]). In addition, it is a suggested practice that LEAs 
ensure that parents understand the proceedings of the IEP meeting by providing reports ahead 
of time, providing an agenda for the meeting, and providing a copy of parentôs due process 
rights in their primary language when possible. The LEA shall give the parent a copy of the 
IEP in his or her primary language at his or her request (5 CCR 3040[a]). 

 
The parent may also record or request a recording of 
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Directors of Special Education (NASDSE) (While not speciýc to English learners, the process 
described can be modiýed to meet the needs of English learners.) 

 
In California, it is recommended that linguistically appropriate goals be aligned to the California 
English Language Development Standards. The California English Language Development 
Standards are available for downloading at https://www.cde.ca.gov/sp/el/er/eldstandards.asp.  
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Examples of modiýcations that may be appropriate to consider for students learning English 
may be but are not limited to the following: 

- Tests provided or adapted to be more “comprehensibleò 

- Tests and assignments modiýed in length and content 

- Alternative testing formats such as use of visuals, drawings, etc. 
 

3.9.C  IEP Checklists for  English Learners 

P1 The IEP indicates if the student is classiýed as an English learner 

P1 The IEP includes information about the studentôs current level of English language 
proýciency in listening, speaking, reading, and writing (based on current ELPAC or 
alternative assessment scores/levels) 

P1 The IEP indicates if the student is going to take ELPAC or requires an alternate 
assessment to ELPAC and, if so, what will  be the alternate assessment 
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o Indicate the studentôs type of instructional program and language of instruction. 

o Identify how English language development (ELD) instruction will be  provided. 

�x The linguistically appropriate IEP goals (and objectives if the studentôs IEP goals are at 
the functional skills level) 

 
3.9.E  Linguistically  Appropriate  Goals and Objectives (LAGOS) 

It is required that the IEP for an English Learner include linguistically appropriate goals 
(and objectives for students 
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3.9.F  IEP Team Decisions Regarding English Language �3�U�R�¿�F�L�H�Q�F�\ Assessment 

To access a domain(s) of the ELPAC, the student may need to use approved universal tools, 
designated supports, and accommodations as identiýed in her IEP. The approved universal 
tools, designated supports, and 
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proýcient (RFEP). An English learner with a disability may be unable to meet a particular 
reclassiýcation criterion due to the speciýc nature of his disability. For example, an English learner 
with dyslexia may continue to be classiýed as an English learner due to less than proýcient 
ELPAC scores in reading. Additionally, under Title III of  the ESSA, states must implement 
standardized, statewide English learner entrance and exit procedures and criteria. Proýciency level 
4 on the Summative ELPAC will be  used to consider reclassiýcation. The remaining three criteria 
continue to be locally determined. 
 
4.2.A  Reclassification Criteria 

LEAs continue to use the following four criteria to establish local reclassiýcation policies 
and procedures: 

1. assessment of English language proýciency, using an objective assessment instrument, 
including, but not limited to, the state test of English language development; 

2. teacher evaluation, including, but not limited to, a review of the studentôs curriculum 
mastery; 

3. parent opinion and consultation; and 

4. comparison of student performance in basic skills against an empirically established 
range of performance in basic skills based on the performance of English proýcient 
students of the same age. 

 
The ELPAC Information Guide states that students with disabilities, including severe 
cognitive disabilities, are to be provided the same opportunities to be reclassiýed as students 
without disabilities. Local IEP teams, therefore, may determine appropriate measures of 
ELP and performance in basic skills and minimum levels of proýciency on these measures 
that would be equivalent to an English proýcient peer with similar disabilities, in accordance 
with local reclassiýcation policies based on the state deýnition of ELP (EC 313[f]).  

 
In accordance with federal and state laws, the IEP team may address the individual needs of 
each English learner with a disability, using multiple criteria in concert with the four 
reclassiýcation criteria in EC 313(f). These four criteria are the minimum required 
components that LEAs must include in their local reclassiýcation policy. Other criteria may 
be used to supplement the four required 
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studentôs scores on an assessment of basic skills) to determine a studentôs eligibility for 
reclassiýcation. Once the Alternate ELPAC is operational, there will be criteria 
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